/A

\
NEWBURGH ENLARGED CITY SCHOOL DISTRICT

RTI &
AIS PLAN

ACADEMIC INTERVENTION SERVICES PLAN 2021 -23

REVISED APRIL 2021




Table of Contents

NECSD Mission, Vision, and Core Values 3
Rtl and AIS Services Plan Development 4
Introduction to Rtl and AIS 5
What is the difference between AIS and Rtl? 6
IST and Rtl Team Approach 7
Eligibility of Services 8
Eligibility of Services During Extended Remote Instruction Schedules 9
Delivery of Services During Remote Instruction Schedules 9
Intensity of Services 10
Academic Intervention Services Caseload 14
Roles and Responsibilities 15
Monitoring Student Progress 17
Parent Notification 18
Academic Intervention Services and response to Intervention Criteria 19
Core Instruction, Formative Assessments and Tier |, Il and IlI 34
AIS Materials and Instructional Resources
References 35



Newburgh Enlarged City School District Elementary

Response to Intervention and Academic Intervention Services Plan

The Newburgh Enlarged City School District is the largest public school district in Orange County, New York, and is classified as a High Need/Resource Capacity
Urban-Suburban School District by the New York State Education Department. As a result of the school district being designated “enlarged” by the State
Education Department, students reflect a wide range of the social-economic spectrum. There were 11,565 PK-12 students enrolled in the school district during
the 2020-2021 school year, with 62% eligible to receive free and reduced lunch, 15% of NECSD students are LEP eligible, and another 16% are designated as
students with disabilities (Data as of BEDS Day, Oct. 7, 2020). All of these factors manifest in the need for a comprehensive Response to Intervention (Rtl) and

Academic Intervention Services (AIS) Plan that is implemented with fidelity, which can have a dramatic effect on students who are struggling to meet New York
State Learning Standards in the core subjects.

The Newburgh Enlarged City School District's Response to Intervention and Academic Intervention Services Plan was developed to meet the requirements of the

Commissioner's Regulations to provide a school-wide system of instructional and student support services to deliver high quality instruction to meet the diverse
needs of learners and achieve the New York State Learning Standards.

Our Mission

Inspiring students to become tomorrow’s leaders beyond Academy Field

Our Vision

Through the work of all, we will achieve inclusive excellence

Our Core Values

N-Nurturing  E-Empowering C- Collaborative S-Student-Centered D-Diverse



Rtl and AIS Services Plan Development

The Rtl and AIS Services Plan was revised using a collaborative effort. Academic Intervention Service Providers, administrators, classroom teachers, and support
staff in the Newburgh Enlarged City School District all contributed to the development of this document across two years.




Introduction to Rtl and AIS

Academic Intervention Services (AIS) are supplemental instructional and support services beyond the general education curriculum that are designed to assist
students at risk of not achieving the New York state learning standards in the areas of English, mathematics, science and social studies. The additional support or
instruction is intended to address barriers to improved academic performance. These may include attendance, discipline, family-related, health-related, and
nutrition-related concerns. Academic Intervention Services shall be made available to students with disabilities on the same basis as their non-disabled peers and
to English Language Learners (ELL) who are not showing progress on the NYSESLAT.

Response to Intervention (Rtl) is a school-wide system of high-quality instruction and intervention matched to student needs and using learning rate over time
and level of performance to make important educational decisions about an individual student. (NASDSE, 2006) The Rtl process is to determine a student’s
response to scientific, research-based instruction with the purpose of
closing the achievement gap for all students, including students at-risk,
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There are several areas of regulatory requirements in which screening, assessment and the provision of appropriate instruction are outlined reflecting the
principles of Rtl. It is the integration of these requirements that forms New York’s policy 2 framework for school districts to use to systematize effective
educational practice. These regulations include:

* Part 117 - School-wide Screening Requirements
+ Part 200 - Requirements for Written Board of Education Administrative Policies and Practices
+ Part 100 - Required Components of an Rtl Program

+ Part 200 - Requirements for Procedures for Determining if a Student Has a Learning Disability

What is the difference between AlIS and Rtl?

AIS (Framework) Rtl (Process)
Schools shall provide academic intervention services to students when such A school district's process to determine if a student responds to scientific,
students are determined, through a district-developed procedure, to lack research-based instruction which shall include:

reading readiness based on an appraisal of the student, including his/her

knowledge of sounds and letters; or are determined, through a district- e Appropriate instruction
developed procedure, to be at risk of not achieving the State designated e Screenings
performance level in English language arts and/or mathematics. e Instruction matched to student needs
e Repeated assessments of student achievement
Schools shall develop an academic intervention service plan, when students e Application of student information and performance data to make
score below the State designated performance level on one or more of the educational decisions
State elementary assessments in English language arts, mathematics, social e Written notification to parents
studies or science, or score below the State designated performance level on e Linguistically appropriate and culturally responsive instruction

any one of the State examinations required for graduation.

*Current regulations allow a school district to provide a Response to
Intervention (Rtl) program in lieu of AlS to eligible students.




IST and Rtl Team Approach

The problem solving model involves an in depth analysis of skill deficit and instructional
and environmental variables that compromise a student’s academic performance (Shapiro,
2009). Information obtained from the examination from multiple instructional variables
(see criteria section) are used to identify deficits and inform targeted interventions.

The Newburgh Enlarged City School District uses an Instructional Support Team (IST) in

grades 6-12 and a Response to Intervention Team (Rtl Team) in grades K-5 to assist
Gather teachers in providing support and interventions for students who are having difficulties in

Data the core curriculum. The teams provide suggestions and support to the teacher for

potential interventions for struggling students. The team utilizes a prescribed
research-based intervention protocol; progress monitoring to guide instruction; and a
standard format for data gathering and presentation when reporting the impact of an
intervention, rather than the use of anecdotal information.

Determine
Next Steps

Team members include the Chairperson, classroom teacher, special education teacher,
guidance counselor, Rtl/AIS provider, school psychologist, and administrator. Additional
members may also include the Nurse, OT, PT, Speech Therapist, Social Worker, etc.




Eligibility of Services

The NECSD Rtl and AIS Plan includes both entrance and exit criteria set forth by state and/or district criteria. In grades where no state assessments are given,
students will be eligible for services if they are determined to be at risk of not meeting state standards, according to criteria established by the district in the Rtl
and AIS Services Plan. Services will commence no later than the beginning of the semester, following the determination that a student needs such services.

AIS/Rtl teams meet to engage in data analysis to determine eligibility (and continued eligibility) to receive interventions and make decisions regarding the
intensity of services to be delivered utilizing the Problem Solving Process.

Current Eligible Students:

e Elementary teams (K-5) will meet minimally each trimester to review and determine need for continued Intervention Services.
e Secondary teams (6-12) will meet minimally each quarter to review data and determine need for continued Intervention Services.

Recommended Students:

e Teacher of record will submit recommendation paperwork to the building AIS/Rtl Liaison (i.e. Rtl Chairperson, Assistant Principal, etc.)
e AIS/Rtl Team will meet to review recommendations.

e Multiple data points will be reviewed to determine eligibility utilizing the Problem Solving Procedure.

Problem Solving Procedure
1. Review present levels of performance, prior and current interventions, & pertinent information.
Identify specific student needs based on the criteria chart (minimum 3 data points).
Create SMART goal(s) to address the barriers that include the intervention, data tools, and end date.
Recommend intervention frequency, duration, setting, and person responsible for implementation of services.
Communicate the outcome of meeting with all appropriate staff.
Reconvene team after designated end data to review progress monitoring data for effectiveness and determine if adjustments are necessary.

oA WN



Eligibility of Services During Extended Remote Instruction Schedules

The eligibility identification process, during remote and hybrid instruction, will consider the same student achievement data that is triangulated and reviewed
during in person instruction. Academic Intervention Service (AIS) Providers will utilize the eligibility criteria provided in this document to determine if a student is
eligible to receive services. The criteria below will determine the intensity of services students receive. Because NYS Assessments were not administered during
the spring of 2020 and the spring of 2021 had an incomplete assessment program results from earlier test administration periods may be used for historical
purposes when considering student eligibility. State Assessment data should never be the only data used to determine eligibility for academic intervention
services. Beginning of the Year, Middle of the Year and End of the Year formative assessment results and student growth should always be considered when
making student eligibility determinations.

Ongoing Eligibility

Eligibility will be reviewed at a minimum of once per trimester (K-5) or once per quarter (6-12) by a team designated by building leadership. This team may consist
of the academic intervention providers, core instruction teachers and administrators. It is expected that classroom and core instruction teachers will provide Tier
2A and possibly Tier 2B interventions. During remote instruction the workshop model and flexible grouping will be most beneficial in providing students with
targeted interventions.

Delivery of Services During Remote Instruction Schedules

AIS Providers will provide synchronous learning sessions to eligible students in skill based groups based upon similarity of need. These groupings will be flexible
and students will exit and enter eligibility as appropriate based upon the criteria set forth in this document. Academic Intervention Service Providers will utilize
two models of service delivery during the period of remote and hybrid and in person learning environments. Students who are identified as Tier 3 will be a
priority for AIS Providers with Tier 2A and Tier 2B students being scheduled for support as schedules permit. Classroom and core teachers will provide Tier 2
academic intervention services through differentiated instructional support and flexible small group instruction for students that are not working with an AIS
Provider. This model of service delivery is best accomplished by using a workshop model within the classroom.

Stand Alone Groups

AIS Providers will schedule skill-based grouping for students. AlS Providers will begin the year providing services to students who received services during the end
of the prior year. Group membership should be fluid based upon individual student data. Once Beginning of the Year formative assessment student data is
collected AIS Providers will analyze the data with their building leadership and make appropriate revisions to their rosters and schedule.

Push in Service

AIS Providers who push-in will continue to collaborate on lessons which are being presented in order to support the AlS provider's student's individual needs. This
support will provide skills based intervention for those identified students. Once district-wide assessments and additional student data is collected, the academic
intervention providers will analyze such data and make appropriate revisions to their rosters and schedule. Scheduling revisions may also include adherence to
the current phase of reopening in which NECSD is currently engaged.



Intensity of Services

The following list outlines the range of available services currently offered throughout the district. The intensity and frequency of services will be based on the
level of student needs as determined by multiple measures and sources of evidence gathered by the school district. Qualified staff appropriately certified will

deliver Academic Intervention Services. Teaching assistants cannot be the primary providers of academic services, but can provide support for certified teachers
who are the primary providers of AlS.

Tier 1 - Universal Instruction
Tier 1 instruction provides high-quality, differentiated, culturally responsive instruction aligned to the NYS Next Generation Learning Standards to all students.
Research-based reading instruction includes a balanced instructional program focusing on the motivation to read: phonemic awareness; phonics, vocabulary;
comprehension; and fluency. Appropriate instruction in mathematics includes instruction in problem-solving, arithmetic skills and fluency, conceptual
knowledge/number sense and reasoning ability. Behavioral supports are provided through an evidence based framework which is culturally responsive and
systems based. There is an emphasis on data based decision making to utilize research-based preventive interventions with the goal to reduce behavior and
increase academic achievement. All instruction should be both culturally and linguistically appropriate for our diverse scholars. Research-based instruction is
delivered to target the needs of at least 80 percent of all learners. Support is provided in terms of scaffolding, differentiation, explicit direct instruction, small
group (including flexible grouping) and/or individual support.

Delivery of Service-Tier 1

Grouping Multiple and flexible grouping formats to meet student needs
Duration of Intervention 6-8 weeks per intervention
Interventionists General education classroom teacher

Frequency of Data Collection | Universal Screening three times throughout the school year

Progress Monitoring: A minimum of 3 bi-weekly progress monitoring data collection per intervention for students in need of
instructional or behavioral supports

Prior to movement between | 2-3 interventions/strategies (administered one at a time per skill) will be implemented over a course of 4-6 weeks per
Tiers intervention/strategy prior to movement between Tiers.
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Tier 2A - Group Based Targeted Supplemental Instruction

Tier 2A instruction provides group-based targeted supplemental instructional interventions that are provided in addition to Tier 1 core instruction.
Approximately ten to fifteen percent of scholars require this level of intervention. Interventions should be determined by the team based upon instructional and
behavioral data. These interventions are systematic, research based, specially designed, and inclusive of explicit direct instruction. This specially designed
instruction may be provided by a qualified content specific specialist, classroom teacher, or other qualified personnel, provided it is supplemental to Tier 1
Universal Core Instruction. Qualified staff appropriately certified will deliver intervention services. Teaching assistants cannot be the primary providers of
academic services, but can provide support for certified teachers who are the primary providers. Tier 2A provides more intensive progress monitoring protocols
to determine academic progress and intervention effectiveness. Intervention/instructional delivery fidelity checks are required to ensure that the interventions
are being delivered as was intended. Tier 2A intervention time will be required to be built into the master schedule at the elementary level. This 30 minute daily
block will be a time teachers can provide supplemental, targeted skill support to students.

Delivery of Service-Tier 2A

Grouping Homogenous small groups of up to 8 (grades K-5), up to 10 (grades 6-8), and up to 12 (grades 9-12) Students are grouped
according to ability/instructional level with the focus on similar skills.

Duration of Intervention Determined by the building team, 3-5 times per week (for 6-8 weeks) for a minimum of 30-minute interventions, in addition
to core instruction

Interventionists General education teacher, or additional support providers (e.g., special education teacher, or school support personnel (OT,
PT, psychologist, counselor))

Frequency of Data Collection | Progress Monitoring: A minimum of 3 bi-weekly progress monitoring data collection per intervention for students in need of
instructional or behavioral supports.

Prior to movement between | 2-3 interventions/strategies (administered one at a time per skill) will be implemented over a course of 6-8 weeks per
Tiers intervention/strategy prior to movement between tiers. The team determines if a student moves up/down tiers based on
data.
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Tier 2B - Group Based Targeted Supplemental Instruction

Tier 2B instruction provides group-based targeted supplemental instructional interventions that are provided in addition to Tier 1 core instruction.
Approximately ten to fifteen percent of scholars require this level of intervention. Interventions should be determined by the team based upon instructional and
behavioral data. These interventions are systematic, research based, specially designed, and inclusive of explicit direct instruction. This specially designed
instruction may be provided by a qualified content specific specialist, classroom teacher, reading teacher or other qualified personnel, provided it is supplemental
to Tier 1 Universal Instruction. Qualified staff appropriately certified will deliver intervention services. Teaching assistants cannot be the primary providers of
academic services, but can provide support for certified teachers who are the primary providers. Tier 2B provides more intensive progress monitoring protocols
to determine academic progress and intervention effectiveness. Intervention/instructional delivery fidelity checks are required to ensure that the interventions
are being delivered as was intended. Tier 2B interventions can be delivered during the building level intervention block which will be required to be built into
the master schedule at the elementary level. This 30 minute daily block will be a time teachers can provide supplemental, targeted skill support to students.

Delivery of Service-Tier 2B

Grouping Homogenous small groups of up to 6 (grades K-5), up to 8 (grades 6-8), and up to 12 (grades 9-12) Students are grouped
according to ability/instructional level with the focus on similar skills.

Duration of Intervention Determined by the building team, 3-5 times per week (for 6-8 weeks) for a minimum of 30-minute interventions, in addition
to core instruction

Interventionists General education teacher, academic intervention service provider or additional support providers (e.g., special education
teacher, or school support personnel (OT, PT, psychologist, counselor))

Frequency of Data Collection | Progress Monitoring: A minimum of 3 bi-weekly progress monitoring data collection per intervention for students in need of
instructional or behavioral supports.

Prior to movement between | 2-3 interventions/strategies (administered one at a time per skill) will be implemented over a course of 6-8 weeks per
Tiers intervention/strategy prior to movement between tiers. The team determines if a student moves up/down tiers based on
data.
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Tier 3 - Intensive Targeted Supplemental Instruction

Tier 3 intervention provides more intensive intervention for NECSD Scholars who are not demonstrating sufficient progress while receiving Tier 2 interventions.
“These students may have low skills and/or a sustained lack of adequate progress when provided with primary and secondary interventions” (McCook, 2006).

Approximately one to five percent of scholars require this level of intervention. Tier 3 provides group-based targeted supplemental instructional interventions

that are provided in addition to Tier 1 core instruction. Time, duration, group size and frequency are the defining factors between Tier 2 and Tier 3.
Interventions should be determined by the team based upon instructional and behavioral data. These interventions are systematic, research based, specially
designed, and inclusive of explicit direct instruction. Tier 3 provides more intensive progress monitoring protocols to determine academic progress and
intervention effectiveness. Intervention/instructional delivery fidelity checks are required to ensure that the interventions are being delivered as intended.

Delivery of Service-Tier 3

Grouping

Homogenous small group of typically 3 students. Students are grouped according to ability/instructional level with the focus
on a similar skill

Duration of Intervention

Determined by the building team, a minimum of 4 times per week (for 6-8 weeks) for a minimum of 30-minutes, possibly up
to 60 minutes, in addition to core instruction

Interventionists

Determined by the building team; school personnel highly trained in areas of academic and/or behavioral needs (e.g.,
specialized reading/ELA teacher, specialized math teacher, special education teacher, or school support personnel (OT, PT,
psychologist, counselor))

Frequency of Data Collection

Progress Monitoring: At least weekly progress monitoring (formative) data collection per intervention for students in need of
instructional or behavioral supports.

Prior to movement between
tiers

2-3 interventions/strategies (administered one at a time per skill) will be implemented over a course of 6-8 weeks per
intervention/strategy prior to movement between Tiers. The team determines if a student moves up/down tiers based on
data. A psychologist must be present if considering a referral to special education.

13



Academic Intervention Services Caseload

Elementary

Secondary (6-12)

Minimum based upon Tier Instruction Required: 35
Maximum based upon Tier Instruction Required: 65

Minimum based upon Tier Instruction Required: 40
Maximum based upon Tier Instruction Required: 60

n r rvi N Addr Barrier Improve A

mic Performan

These services are provided to address barriers to student progress, such barriers may include but are not limited to:

Attendance e Behavior
Family-related Issues e Health related barriers i.e. mobility,
Nutrition Diabetes, etc.

e (Coordinating Community Services
e Executive Functioning

Description of Services

Tier 1 e  Preventive / Proactive for all students

e  Student Orientation and assemblies
e  Positive Behavioral Intervention Systems

e  Culturally / Linguistically Responsive Instruction
e  Attendance teacher notification (where applicable)

Intensity Factors:

Frequency / Duration / Individualization

Classroom activities / programs
e  Monitoring student progress in targeted areas

Tier 2A and Tier e Intervention by the school social worker and/or other support staff e Varies depending on student needs
2B e  Family intervention by the school social worker e  Conferences and/or home visits as needed
e Intervention by the school psychologist e  Group sessions as needed
e  Guidance support e  Collaboration with outside agencies
e  Health services
e  Collaboration with / intervention by outside agencies as needed
e Attendance teacher notification (where applicable)
Tier 3 e  Personal and/or family intervention by the school social worker and/or other support staff e  Varies depending on student need

e Intervention by the school psychologist e  Conferences and/or home visits as needed
e  Guidance support e Individual assessment and follow-up sessions as needed
e Health services e  (Collaboration with outside agencies

e  Collaboration with / intervention by outside agencies
e  Attendance teacher notification (where applicable)
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Roles and Responsibilities

Central Office Administrative Assistant:
e Support building administration with operations of student management system and operation for AIS/RTI
e Manage the RTIsupport@ necsd.net email helpline for student management system support

School Administrator:
e Support and monitor implementation fidelity of NECSD RtI/AIS Plan
Collaborate with the Director of Instructional Support Services to implement the NECSD Rtl and AIS Plan
Identify members of the AIS Support Team based on NYSED regulations and the District Rtl and AIS plan
Coordinate with RTI team (K-5) or IST Team(6-12) to schedule meetings to support students receiving Tier 2 and Tier 3 support
Regularly review AIS and Rtl data
Ensure fidelity of programs, interventions, student support
Ensure compliance with parent notification guidelines articulated by the NYSED regulations and the NECSD District plan
Coordinate with all district and building personnel resources concerning the building's AlS or Rtl programs
Allocate resources as needed
Include a 30 minute RTI block in the master schedule for grades K-8

Special Education Teacher:
e Provide Tier 2 interventions in addition to the required core instruction time
e Progress monitoring with diagnostic assessments and curriculum-based measures
e Review progress monitoring data
e Participate in Rtl or IST meetings as needed and assist with determining appropriate assessment needs, interventions, data analysis, and/or referral to
Special Education

Instructional Coach/Literacy Specialist:
e Provide ongoing support for the implementation of the District's instructional program, including the implementation of AIS/Rtl
e Provide job-embedded professional development for the implementation of core instruction and support the classroom teacher in identifying and
providing support to Tier 1 and 2 identified students
Support the classroom teachers with tiered interventions by modeling and providing resources on best practices and differentiated instruction
Provide support to the classroom teacher to design and deliver small group specifically targeted interventions for Tier 2 to address deficit skills in reading,
writing, math and/or behavior

Student Support Service Provider (School Psychologists, Guidance Counselor, Health Office Personnel, Speech/Language Pathologist) :
e Act as a support or resource for staff
e Assist in obtaining parent permission for any necessary screenings or assessments
e Provide screenings or assessments for students as requested by the Rtl or IST Team
e Provide Rtl or AlS services as indicated by screening or assessment results and articulated by the Rtl or IST Team.
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Tier Classroom Teacher ELA/Reading/Math Specialist
Tier 1 e Communicate student progress with parents e (Consult as needed

e Differentiated core instruction based on student e Work collaboratively with all stakeholders during the Rtl or IST process
abilities and needs

e Maicntain student Rtl Tier 1 documentation

e Work ollaboratively with all stakeholders during the Rtl
or IST process

Tier 2A and | e Communicate student progress with parents e Send AIS notification letter at the start of services and/or change in Tier
Tier 2B e Consult with Rtl or AIS provider to implement e Administer and evaluate the results of screening assessments

interventions in the classroom e Progress monitoring with curriculum-based measures

e Provide Tier 2 interventions in addition to the required e (Consult with classroom teacher to develop and document Tier 2
core instruction time interventions

e Progress monitor with diagnostic assessments and e Maintain AIS/Rtl documentation/records for students receiving Tier 2
curriculum-based measures interventions from AIS provider(s)

e Maintain Rtl or AlS Tier 2 documentation/records e Provide Tier 2 interventions as determined by the team in addition to the

e Work collaboratively with all stakeholders during theRtl required core instruction time
or IST process e Communicate student progress with classroom teacher and with parents

e Participate in the Rtl or IST team meetings
e Work collaboratively with all stakeholders during the Rtl or IST process
Tier 3 Communicate student progress with parents e Send Rtl or AIS notification letter at the start of services and/or change in

Consult with AIS provider

Attend AIS/Rtl or IST team meetings

Support Tier 3 Interventions in the classroom for
applicable transference of skills

Tier

Communicate student progress with parents and classroom teacher
Provide tier 3 interventions (at least 30 minutes per day in addition to
Tier 1 interventions)

Progress monitoring with curriculum-based measures

Attend Rtl or IST team meetings
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Monitoring Student Progress

Monitoring student progress is an ongoing endeavor. The building principal, with the support of the Rtl Team or IST (or other designated support team) is
responsible for monitoring the progress of all students in his/her building. The progress of students receiving RtI/AIS services will be reviewed each trimester in
K-5. The progress of students receiving AlS services will be reviewed quarterly in grades 6-12. A student requiring RTI/AIS will continue to be provided with
service(s) until the student’s performance indicates that district standards have been attained. The guidelines for moving to another tier level or discontinuing
services are based on the AIS/RTI criteria (*see chart).

Student Records
Documentation of ongoing monitoring will be completed in the NECSD student management system(s). Documentation for Tier 2 will be entered monthly and

Tier 3 documentation will be entered bi-weekly. Student records will be kept by the Rtl provider or AIS provider designated by the Rtl or IST Team on every
student that is serviced.

All Providers of AIS/Rtl Tiered Interventions will maintain Student Records that may include:
e Positive Attendance entered into the NECSD Students Management System

Student Achievement Data

Skills/strategies currently being addressed

Parent communication including eligibility and dismissal notification

Progress reports: Trimesterly (K-5) and Quarterly (6-12)

Student Work Samples when appropriate

Progress Reports

Progress reports will be disseminated with report card dissemination; trimesterly (K-5) and quarterly (6-12) and must include the following information:
e Summary of progress
e Updated Achievement Data
e Skills/strategies currently being addressed

17



Parent Notification

The partnership between home and school is important in order to ensure student success. Teachers and parents are both interested in discussing students’
programs and progress.

Notification of Services

To ensure effective parental involvement and to develop a partnership for improving student academic achievement, the building principal will be responsible for
parental notification indicating a need for Response to Intervention or Academic Intervention Services /Title 1. This notification will be made in writing, and, when
appropriate, translated into the parent’s native language. Notification forms are listed in the NECSD student management system. It will include:

A summary of the services to be provided to the student (start date)
When the services will be provided

The reason for AlS/Compensatory Education

The consequences of not achieving expected performance levels.

Progress with Services
Parents will have multiple opportunities to learn of a student’s progress with services:

e Parents will be kept apprised of their child's progress through trimester (K-5) or quarterly (6-12) reports, parent conferences or consultations
throughout the year, and suggestions for working with the student at home

e Opportunity to consult with the student’s regular classroom teachers and other professional staff providing Rtl or AIS services/Title 1, at least once per
semester during the regular school year

e Reports on the student's progress at least once each semester by mail, telephone, telecommunications, or other means (i.e., reports cards, progress
reports).

Discontinuation of Services
When a child exits out of the program based on the exit criteria as determined by the state assessment and the district, the parent will be notified in writing that
the services will be ending. This notification will include the following:

e C(riteria for ending services

e Current performance level of the student

e The assessment(s) that were used to determine the student’s level of performance.

Parent Objection to AIS

Student placement in AIS during the day is not a voluntary program. If a parent objects to having the student in AlS, the school building administrator along
with the classroom teacher and AIS teacher should listen to parental concerns, share evidence of the student’s need for academic intervention services, and
work with the parent(s) in a timely manner to assure the provision of appropriate academic intervention services. Placement in educational programs during
the regular school day remains the responsibility of the district and school as per NYSED Regulation Part 100.2..

18



Academic Intervention Services and Response to Intervention Criteria

Students will be eligible for Rtl and AlS services if they are determined to be at risk of not meeting state standards and according to criteria established by
the district. Eligibility for AlS services will be determined when students meet the criteria based on multiple grade level measures. **Eligibility criteria is not
weighted and requires the team to use professional judgement when determining tiered services.

Grade K
Tier 1 Tier 2A Tier 2B Tier 3
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit
iRead Fall: NA Fall: NA Fall: NA Fall: NA
Winter: 10-12 Winter: 7-9 Wlinte.r. >6 Winter: <5
Spring: 16-18 Spring: 13-15 Spring: 11-12 Spring: <10
IRLA/ENIL Fall: 1Y /1A (0.1) Fall: RTM/LAM (0.0) ellf R LA (010 Fall: RTM/LAM (0.0)
Winter:1G/1V (0.5-.79) Winter: 3Y/3A (0.2-49) UITESE 2V (L TR E] Winter: 1Y{/1A} (0.09)
Spring: 2G/2V (0.8-.99) Spring: 1G/1V (0.5-.79) Spring: 3Y/3A(0.1-.19) Spring: 2Y]/ 2A{(0.1)
iReady ELA Fall: 362-395 Fall: 354-361 Fall: 346-353 Fall: <346
Winter: 396-423 Winter: 379-395 Winter: 362-378 Winter: <362
Spring: 424-479 Spring: 410-423 Spring: 396-409 Spring:<396
iReady Math Fall: 362-372 Fall: NA el Fall: NA
Winter: 373-411 Winter: 360-372 WSS SR1e50 Winter:<346
Spring: 412-454 Spring: 395-412 Spring: 376-394 Spring: <376
Report Card 3-4 2 1 0
Writing Performance 3-4 2 1 0
Tasks
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Grade 1

Tier 1 Tier 2A Tier 2B
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit
iRead Fall: 19+ Fall: 17-18 Fall :16 Fall: <16
Winter: 27+ Winter: 24-27 Winter: 19-23 Winter: <19
Spring: 30+ Spring: 29-30 Spring: 27-28 Spring: <27
IRLA/ENIL Fall: 1B/1AZ (1-1.59) Fall: 2G/2V (0.8-.99) Fall: 1G/1V (0.5-.79) Fall: 3Y/3A (0.2-49)]
Winter: 1B/1AZ (1-1.59) Winter: 2G/2V (0.8-.99) Winter: 1G/1V (0.5-.79) Winter: 3Y/3A (0.2-49)|
Spring: 2B/2AZ(1.61-.99) Spring: 1B/1Az (1-1.59) Spring: 2G/2V (0.8-.99) Spring: 1G/1V (0.5-.79)
iReady ELA Fall: 434-457 Fall: 391-433 Fall: 347-390 Fall: <347
Winter: 458-479 Winter: 446-457 Winter: 433-445 Winter: <433
Spring: 480-536 Spring: 469-479 Spring: 458-468 Spring: <458
iReady Math Fall: 402-412 Fall: 375-401 Fall: 347-374 Fall: <347
Winter: 413-454 Winter: 408-412 Winter: 402-407 Winter: <402
Spring: 455-496 Spring: 434-454 Spring: 412-433 Spring:<412
Report Card 3-4 2 1 0
Writing Performance 3-4 2 1 0

Tasks
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Grade 2

Tier 1 Tier 2A Tier 2B
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit
iRead Fall: 37-39 Fall: 35-36 Fall: 34 Fall: <34
Winter: 43-45 Winter: 38-39 Winter: 37 Winter: <37
Spring: 46+ Spring: 45 Spring: 44 Spring: <43
IRLA/ENIL Fall: 1R (2- 2.2) Fall: 2B/2AZ(1.6-1.99) Fall:1B/1AZ (1-1.59) Fall: 2G/2V (0.8-.99)
Winter: 1R (2.3-2.6) Winter: 2B/2AZ(1.6-1.99) Winter: 1B/1AZ (1-1.59) Winter: 2G|/2V|
Spring: 2R (2.7-2.99) Spring: 1R (2.0-2.6) Spring: 2B/2AZ (1.6-1.99) Spring: 1B/1AZ (1-1.59)|
iReady ELA Fall: 489-512 Fall: 454-488 Fall: 419-453 Fall: <419
Winter: 513-536 Winter: 501-512 Winter: 489-500 Winter: <489
Spring: 537-560 Spring: 525-536 Spring: 512-524 Spring: <512
iReady Math Fall: 413-440 Fall: 393-412 Fall: 373-392 Fall: <373
Winter: 428-496 Winter: 408-427 Winter: 387-407 Winter: <386
Spring: 497-506 Spring: 463-496 Spring: 428-462 Spring: <428
Report Card 3-4 2 1 0
Writing Performance 3-4 2 1 0

Tasks
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Grade 3

Tier 1 Tier 2A Tier 2B
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit
iReady ELA Fall: 511-544 Fall: 473-510 Fall: 434-472 Fall: <434
Winter: 544-560 Winter: 509-543 Winter: 474-508 Winter: <474
Spring: 561-602 Spring: 525-560 Spring: 489-524 Spring: <489
iReady Math Fall: 449-463 Fall: 418-448 Fall: 387-417 Fall: <387
Winter: 464-506 Winter: 446-463 Winter: 428-445 Winter: <428
Spring: 507-516 Spring: 478 -506 Spring: 449-477 Spring: <449
IRLA/ENIL Fall: WT/BL (3-3.2) Fall: 2R (2.6-2.99) Fall: 1R (1-1.59) Fall: 2B/2Az(1.6-1.99)|
Winter: WT/BL (3.3-3.6) Winter: 2R (2.6-2.99) Winter: 1R (1-1.59) Winter: 2B/2Az (1.6-1.99)]
Spring: WT/BL (3.7-3.99) Spring: WT/BL (3.0-3.6) Spring: 2R (2.6-2.99) Spring:1R (1-1.59)|
TC Reading Fall: N+ Fall: L Fall: K Fall: <K
Assessment Winter: O+ Winter: N Winter: M Winter: <M
Spring: P+ Spring: O Spring: N Spring: <N
Report Card 3-4 2 1 0
Writing Performance 3-4 2 1 0

Tasks
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Grade 4

Tier 1 Tier 2A Tier 2B Tier 3
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit
iReady ELA Fall: 557-578 Fall: 515-556 Fall: 473-514 Fall: <473
Winter: 579-602 Winter: 537-578 Winter: 495-536 Winter: <495
Spring: 603-629 Spring: 580-602 Spring: 556-579 Spring: <556
iReady Math Fall: 465-481 Fall: 449-464 Fall: 433-448 Fall: <433
Winter: 482-516 Winter: 465-481 Winter: 449-465 Winter: <449
Spring: 517-526 Spring: 491-516 Spring: 464-490 Spring: <464
IRLA/ENIL Fall: BK/Ne(4.0-4.2) Fall: WT/BI (3.0-3.99) Fall: 2R (2.6-2.99) Fall:(1-1.59)]

Winter: BK/Ne (4.3-4.6)
Spring: BK/Ne (4.7-4.99)

Winter: WT/BI- BK/NE (3.0-4.2)

Spring: BK/Ne (4.0-3.6)

Winter: 2R (2.6-2.99)
Spring: WT/BI (3.0-3.99)

Winter: (1-1.59)|
Spring: 2R (2.6-2.99)|

TC Reading Assessment Fall: P+ Fall: O Fall: N Fall: <N
Winter: R Winter: Q Winter: P Winter: <P
Spring: S+ Spring: R Spring: Q Spring: <Q
NYS Grade 3 ELA Scale Score Scale Score Scale Score Scale Score
Assessment 602-654 583-601 557-582 532-556
NYS Grade 3 Math Scale Score Scale Score Scale Score Scale Score
Assessment 600-645 587-599 556-586 524-555
Report Card 34 2 1 0
Writing Performance 3-4 2 1 0

Tasks
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Grade 5

Tier 1 Tier 2A Tier 2B Tier 3
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit
iReady ELA Fall: 581-608 Fall: 528-580 Fall: 474-527 Fall: <474
Winter: 609-629 Winter: 576-608 Winter: 542-575 Winter: <542
Spring: 630-640 Spring: 606-629 Spring: 581-605 Spring: <581
iReady Math Fall: 480-497 Fall: 465-479 Fall: 450 -464 Fall: <450
Winter: 498-526 Winter: 489-497 Winter: 480-488 Winter: <480
Spring: 527-540 Spring: 504-526 Spring: 480 -503 Spring: <480
IRLA/ENIL Fall: Or/An (5.0-5.2) Fall: BK/Ne (4.0-4.99) Fall: WT/BI (3.0-3.99) Fall: 2R (2.6-2.99)]

Winter: Or/An (5.3-5.6)
Spring: Or/An (5.7-5.99)

Winter: BK/Ne- OR/An (4.0-5.2)
Spring: BK/Ne- Or/An (4.0-5.6)

Winter: WT/BI (3.0-3.99)
Spring: WT/BI (3.0-3.99)

Winter: 2R (2.6-2.99)]
Spring: 2R (2.6-2.99)|

TC Reading Assessment Fall: S+ Fall: R Fall: Q Fall: <Q
Winter: U+ Winter: T Winter: S Winter: <S
Spring: V+ Spring: U Spring: T Spring: <S
NYS Grade 4 ELA Scale Score Scale Score Scale Score Scale Score
Assessment 603-656 584-602 555-583 528-583
NYS Grade 4 Math Scale Score Scale Score Scale Score Scale Score
Assessment 602-648 588-601 587-554 553-521
Report Card 3-4 2 1 0
Writing Performance 3-4 2 1 0

Tasks
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Grade 6

Tier 1 Tier 2A Tier 2B Tier 3
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit
iReady ELA Fall: 589-615 Fall: 565-587 Fall: 541-564 Fall: <541
Winter: 616-640 Winter: 591-615 Winter: 565-590 Winter: <565
Spring: 641-653 Spring: 620-640 Spring: 598-619 Spring: <598
iReady Math Fall: 495-513 Fall: 480-494 Fall: 465-479 Fall: <465
Winter: 514-540 Winter: 505-513 Winter: 495-504 Winter: <495
Spring: 541-564 Spring: 527-540 Spring: 514-526 Spring: <514
IRLA/ENIL Fall: Pu (6.0-6.2) Fall: Or/An (5.0-5.99) Fall: BK/Nel (4.0-4.99) Fall: WT/BI (3.0-3.99)|

Winter: Pu (6.3-6.6)
Spring: Pu (6.7-6.99)

Winter: Or/An- Pu (5.0-6.2)
Spring: Or/An-Pu (5.0-6.6)

Winter: BK/Nel (4.0-4.99)
Spring: BK/Nel (4.0-4.99)

Winter: WT/BI (3.0-3.99)|
Spring: WT/BI (3.0-3.99)|

NYS Grade 5 ELA Scale Score Scale Score Scale Score Scale Score

Assessment 609-658 594-608 553-593 552-513
Scale Score Scale Score Scale Score Scale Score

NYS Grade 5 Math 604-649 592-603 591-559 560-527

Assessment

Report Card (science, 65-100% 60-64% 55-59% Below 55%

social studies,
mathematics, and
English)

NECSD Locally
Developed
Assessments (science,
social studies,
mathematics, and
English)

70-100% on locally
developed assessments
for Grade 6

65%-70% on Consistent
locally performance of 70+
developed % on locally
assessments developed
for Grade 6 assessments for

Grade 6 over a
three week period

60%-65% on
locally developed
assessments for

Grade 6

Consistent performance
of 65+ % on locally
developed assessments
for Grade 6 over a three
week period

Below 60% on Consistent
locally developed performance of 60+
assessments for % on locally

Grade 6 developed

assessments for
Grade 6 over a three
week period
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Grade 7

Tier 1 Tier 2A Tier 2B Tier 3
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit

iReady ELA Fall: 609-631 Fall: 587-608 Fall: 565-586 Fall: <565
Winter: 632-653 Winter: 607-631 Winter: 582 -606 Winter: <582
Spring: 654-669 Spring: 608-630 Spring: 631-653 Spring: <608

iReady Math Fall: 508-530 Fall: 480-493 Fall: 494-507 Fall: <480
Winter: 531-564 Winter: 508-519 Winter: 520 -530 Winter: <508
Spring: 565-574 Spring: 531-547 Spring: 548-564 Spring: <531

IRLA Fall: 1Br (7.0-7.2) Fall: Pu-Or (5.6-6.99)

Winter: 1Br (7.3-7.6)
Spring: 1Br (7.7-7.99)

Winter: Pu-1Br (6.0-7.2)
Spring: Pu-1Br (6.0-7.6)

Fall: Or (5.0-5.5)
Winter: Or (5.0-5.99)
Spring: Or (5.0-5.99)

Fall: Bk (4.0-4.99)]
Winter: Bk (4.0-4.99]
Spring: Bk (4.0-4.99|

NYS Grade 6 ELA

Scale Score Scale Score Scale Score Scale Score
Assessment 602-656 590-601 589-546 547-502
NYS Grade 6 Math Scale Score Scale Score Scale Score Scale Score
Assessment 604-649 592-603 559-591 558-529
Report Card 65-100% 60-64% 55-59% Below 55%

(science, social studies,
mathematics, and
English)
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Final Exam Grade

(science, social studies,
mathematics, and

65-100%

60-64%

55-59%

Below 55%

English)

NECSD Locally 70-100% on locally 65%-70% Consistent 60%-65% on Consistent Below 60% on Consistent
Developed Assessments developed on locally | performance of locally performance of locally performance of
assessments for developed | 70+ % on locally developed 65+ % on locally developed 60+ % on locally

(science, social studies, Grade 7 assessme developed assessments developed assessments developed
mathematics, and English) nts for | assessments for | for Grade7 | assessments for for Grade 7 assessments for

Grade 7 Grade 7 over a Grade 7 over a Grade 7 over a
three week three week three week
period period period
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Grade 8

Tier 1 Tier 2A Tier 2B Tier 3
Measure Entrance Entrance - Exit Entrance - Exit Entrance - Exit
iReady ELA Fall: 620-641 Fall: 600-619 Fall: 582-599 Fall: <582
Winter: 642-669 Winter: 618-641 Winter: 593-617 Winter: <593
Spring: 670-684 Spring: 644-669 Spring: 619-643 Spring: <619
iReady Math Fall: 518-540 Fall: 505-517 Fall: 492-504 Fall: <492
Winter: 541-574 Winter: 530-540 Winter: 518-529 Winter: <518
Spring: 575-585 Spring: 558-574 Spring: 541-557 Spring: <541
IRLA Fall: 2Br (8.0-8.2) Fall: 1Br (7.0-7.99) Fall: Pu-Or(5.0-6.99) Fall: Bk|
Winter: 2Br (8.3-8.6) Winter: 1Br-2Br (7.0-8.2) Winter: Pu-Or Winter: Bk|
Spring: 2Br (8.7-8.99) Spring: 1Br-2Br (7.0-8.6) Spring: Pu-Or Spring: Or|
NYS Grade 7 ELA Scale Score Scale Score Scale Score Scale Score
Assessment 607-657 591-606 590-550 550-511
NYS Grade 7 Math Scale Score Scale Score Scale Score Scale Score
Assessment 606-643 593-605 592-556 555-520
Report Card 65-100% 60-64% 55-59% Below 55%

(science, social

studies, mathematics,

and English)
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Final Exam Grade 65-100% 60-64% 55-59% Below 55%
(science, social studlies,
mathematics, and English)
NECSD Locally 70-100% on locally 65%-70% on Consistent 60%-65% on Consistent Below 60% on Consistent
Developed developed locally performance locally performance of locally performance of
Assessments assessments for developed of 70+ % on developed 65+ % on locally developed 60+ % on locally
Grade 8 assessments locally assessments developed assessments developed
(science, social studies, for Grade 8 developed for Grade 6 assessments for for Grade 8 assessments for
mathematics, and English) assessments Grade 6 over a Grade 8 over a
for Grade 8 three week three week period
over a three period
week period
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Grade 9

Tier 1 Tier 2 Tier 3
Measure Entrance Entrance - Exit Entrance - Exit

iReady ELA Spring: 670-684 Spring: 619-669 Spring: <619
iReady Math Spring: 575-585 Spring: 565 -574 Spring: <565
IRLA/ENIL Fall: Si Fall: 1BR-2BR Fall: PU|

Winter: Si Winter: 1BR-2BR Winter: PU|

Spring: Si Spring: 2BR Spring: 1BR|
NYS Grade 8 ELA Scale Score Scale Score Scale Score
Assessment 603-651 584-602 507-583
NYS Grade 8 Math Scale Score Scale Score Scale Score
Assessment 610-653 596-609 520-595
Report Card 65-100% 55-64% Below 55%
(Science, Social Studies,
Mathematics, and English)
Final Exam Grade 65-100% 55-64% Below 55%

(Science, Social Studies,
Mathematics, and English)

NECSD Locally Developed
Assessments

(Science, Social Studies,
Mathematics, and English)

70-100% on locally developed
assessments for Grade 9

60%-70% on locally
developed assessments
for Grade 9

Consistent performance
of 70+ % on locally
developed assessments
for Grade 9 over a three
week period

Below 60% on
locally
developed
assessments for
Grade 9

Consistent
performance of
60+ % on locally
developed
assessments for
Grade 9 over a
three week
period
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Grade 10

Tier 1 Tier 2

Measure Entrance Entrance - Exit Entrance - Exit
NYS Regents Examinations 65-100% 55-64% Below 55%
(science, social studies,
mathematics, and English)
Report Card 65-100% 55-64% Below 55%
(Science, Social Studies,
Mathematics, and English)
Final Exam Grade 65-100% 55-64% Below 55%
(Science, Social Studies,
Mathematics, and English)
NECSD Locally Developed 70-100% on locally developed 60%-70% on Consistent Below 60% on Consistent performance
Assessments assessments for Grade 10 locally developed | performance of 70+ | locally developed | of 60+ % on locally
(Science, Social Studies, assessments for % on locally assessments for | developed assessments
Mathematics, and English) Grade 10 developed Grade 10 for Grade 10 over a three

assessments for
Grade 10 over a
three week period

week period
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Grade 11

Tier 1 Tier 2
Measure Entrance Entrance - Exit Entrance - Exit

NYS Regents Examinations 65-100% 55-64% Below 55%
(Science, Social Studies,

Mathematics, and English)

Report Card 65-100% 55-64% Below 55%
(Science, Social Studies,

Mathematics, and English)

Final Exam Grade 65-100% 55-64% Below 55%

(Science, Social Studies,
Mathematics, and English)

NECSD Locally Developed
Assessments

(Science, Social Studies,
Mathematics, and English)

70-100% on locally developed
assessments for Grade 11

60%-70% on locally
developed
assessments for
Grade 11

Consistent
performance of 70+
% on locally
developed
assessments for
Grade 11 over a
three week period

Below 60% on
locally developed
assessments for
Grade 11

Consistent
performance of
60+ % on locally
developed
assessments for
Grade 11 over a
three week
period
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Grade 12

Tier 1 Tier 2
Measure Entrance Entrance - Exit Entrance - Exit

NYS Regents Examinations 65-100% 55-64% Below 55%
(Science, Social Studies,

Mathematics, and English)

Report Card 65-100% 55-64% Below 55%
(Science, Social Studies,

Mathematics, and English)

Final Exam Grade 65-100% 55-64% Below 55%
(Science, Social Studies,

Mathematics, and English)

70-100% on locally developed | 60%-70% on Consistent Below 60% on Consistent

NECSD Locally Developed
Assessments

(Science, Social Studies,
Mathematics, and English)

assessments for Grade 12

locally developed
assessments for
Grade 12

performance of
70+ % on locally
developed
assessments for
Grade 12 over a
three week period

locally developed
assessments for
Grade 12

performance of
60+ % on locally
developed
assessments for
Grade 12 over a
three week period
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Core Instruction, Formative Assessments and Tier |, Il and Il AIS Materials and Instructional Resources

Grade Tier Resource Grade Tier Resource
K-3 I, ARC Core Program K-5 I, HMH Do the Math (AIS Math)
K-2 1] iRead K-5 I, Go Math - Core Program
K-8 I, ARC Formative Assessments IRLA/ ENIL K-8 I, 1 iReady Math Core Diagnostic Assessment
K-5 I, 1 Rigby Benchmark Assessment (AIS) K-8 1,1 iReady Supplemental Instructional Program
K-5 I, 1 SONDAY System 1 (AIS) 2-5 1, 10, 11 Explore Learning/Reflex Math Fluency
K-5 I, 1l LLI - F & P Leveled Literacy Intervention 6-7, Algebra I, 1l lllustrative Math - Core Program
K-8 1,1 iReady Core Diagnostic Assessment
K-8 I, 1l iReady Supplemental Instructional Program
2-12 I, 1 Teachers College (AIS)
6-8 I, 10,01 HMH Reading Inventory/Read 180 (AlS)
6-8 I, 1m Read 180 (AIS)
6-8 I HMH System 44 (AIS)
9-12 I, NewsELA
9-12 I, 1l CommonlLit
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